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Abstract

Heuristic worked example learning has positive effects on inspiring students’ logical reasoning,
generating new ideas, promoting inquiry learning, and improving argumentation ability. Conducting
in-depth and extensive research on heuristic worked example learning can help explore ways and
methods to cultivate students’ logical thinking and innovative abilities. However, there was a lack
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of single factor experimental research on the effects of heuristic structure, heuristic content, pres-
entation, and expression on learning outcomes in the research. To this end, the author proposed
research suggestions for systematically partitioning heuristic structures, content, presentation, and
expression types, as well as methods for conducting single factor experimental studies on them re-
spectively. The results showed that the above four dimensions of heuristic had significantly different
effects on the performance of heuristic worked example learning.
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1. 5|15
FERERI 2 STRR TR, BRARJE S sORE 2 ST BT FO IR AN, (B0 5% H e 7 2 57 TG 0 26 3547 ) Rl
T

2. B&RAEHZEIIRAFARMNE

PG I AR T B2 80 4FAR, B 7EAR FU IR 28 Il FEU TR B 70 A 0 A A0 2 2 JU 10 77 1%
(5K 7, 2023). E AR A K 3 (Heuristic) A & A1 5 X SR L AE b A 20 el t LA 7] ABLAE 0k 1) 9T 7 o
(Schoenfeld, 1983, 1985), {HE RA L4 A AL 1T T8 K AR AR OB A A W R A JB R R 50
A R REA 24 S B 7T P (Reiss & Renkl, 2002). J& & 3k (heuristic worked example) 491 FH 5 35 Bl 27 4= fiR
REUFIEI R . — AR AR RURE 1) X S I T [ RO R R D BN GE R, (HA SE BLE W ) et ) L A S it R
JFo AT A RS A R UIE B R BB FI D B, Reiss Fil Renkl ¥ Boero (1999) V44 H 5 (1 4502 S AL i 402
UEIR I FR 7S AN B8, BVESC SRR R0 W R JEL B 5 I I R e R R 491 45 bR, it R i s UREAg
A5 B2 A AR R BB W () U APTE B U 2 AU HE 5) I3 i LB AR IR B ) o eI R R SRR 0T 32 32
FE B IR W R B LAR] IE B ) AR A 8] o 0 3 A 2 A e I RAE T R AL AR R DL A AT s F A
REUFETE L EHEGENE AR . XEEABRON “Ja R B K ASEIE A, & H XN ERIE
BREREBIFR A “Ja & 2NFEB]” (Hilbert et al., 2008a, 2008b; Reiss et al., 2008); i 45 1% L& Py 25 (R FEB 3t
AR AR R R AR

J AT IE A A s 2 0 B ALY 3 A SRR 81 2 3] S AR E e 45 SRR, 55 ST AR R A U 2 2T I RRCR
HEE, 2220 R R AR B RE S A R ISR RE R 4, T 0L ik B AU LT HE R A0 A Rk (4D Reiiss,
Heinze & Kessler et al., 2007; Reiss, Heinze, Renkl, & Grob, 2008; Hilbert, Renkl, Kessler, & Reiss, 2008a;
Renkl, Hilbert, & Schworm, 2009; Kollar, Ufer, Reichersdorfer, VVogel, Fischer, & Reiss, 2014; Lee & Chen,
2015 Z). Ja RG] S IEREA R Bt A BT IR AL N o, R IR m s I R (Mulder, Lazonder &
Jong, 2014). —LemFFOR e K ARG 21 5ANH GRS ) ai Ak ok, BEE T /NG AE R R A7 2
FIRL B (Kollar et al., 2014; Vogel et al., 2016; Schwaighofer et al., 2017; Vogel et al., 2022; Wirth & Gree-
frath, 2024), X LLH 7% LA IRIUERE DA B FERCA 6 )1, BB PRMAHRRE ). S1EF
S RER BERU AR R P A iR RE ). BRIk, H/NH AR R R R 5 > BE BE 4 (L it o A
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B WUERE IR JE

AR, 8 R SRR ST 0P S 2 RN 2 S ShRE AW K, A St 70k i & ke lis T
Ja KA =BT A (Gray et al., 2019). #6224 I 5L E 71 (Stender, 2018; Hanze & Leiss, 2022; Wirth,
2022; Wirth & Greefrath, 2024). {i& it A= 4R 78 2% > (Mulder, Lazonder, & Jong, 2014)F1# iy A4 (I R 2
M EZRE 1 (Lechner et al., 2024) . & & FEG] )BT N2 FERIE 2%, a0 Lt 70 544 3 Ak URE9) B vt
B &R 5 K7 (Bos & Bogaart, 2022), A LeAF 553 4 5 K AT s AR (Wirth, 2022; Wirth &
Greefrath, 2024; Lechner et al., 2024)5% . XLEHfF 5K W], B K AFEEIZ% I BA Z P EH B R, AOCA B
T E AR ) U LR AR, I8 B T B R S AR AR O BRI T VE AR S . [
I3 R AR Tt 50 B RS [ FIAME

3. BERNMSIFE IMRFENEXEE

BWATINCAH BE R AR I T R, AR AFEBI e R BREZ L. NE. 20ME
k7750, BRHBEL T K& “24E” [ RIS I T, B Gray 55 A (2019) 75 AR 28RN I R
AR TE TV THAT 55 Hh AR BT O s (1 SR 36 28 B i e T 4R 77 AN 8 K, i Bl BE LG B
H 10 AN JE R IEH SR IR . TEIR LR 78 b B Bk 2 0 S PO [R50 . N2 RIURIFRIA AL
Je R SRR S ST RO AT X LU S IR A T, BIAE O W 90 3 TS Ja R a0 N B R R 2R A R %
Xof 2 2] ORI BRI, AT AR AT 22 4 3 S ARE 9] 1 27 =) 3 Al ok B A P o A AT . Lk i) SR
/11

31 BRAMRIEGSAESMAE, BARZFREWARZ BFEANEGIF IHRM
Xt LSRR A5

Ja K AR T Boero T 1999 AR IHZNHR B ZIRTE “NBT B Bi8Y. 1) IRFE R0, 2)
RO AR, 3) K U6 AR AT R AR BRI USSR AR L, 4) K A K K AT AT (K0 AR A A S R I S,
5) FHESHIIE B, 6) TERUERIEM . M52, BARRPARE LR 6 M F LR, HAEAERE KA
B2 IR TR, AR EGE S R S E S AR, BT Vogel 25 A\ (2022) R, BT
Ja RALRE T Boero (1999)HIE IR IE NI By, Bl R AW &5t 2 /S B {BAE Hilbert %5 A (2008a)
(AT H 20K Boero (1999) 7S BUBLAL a4k “DUBYEL” » BZa RIS A AN B BE: 1) ko
R AZB B S0 A RS (R AR ER BB O AR RO BT SR m) R, 5 I B8 B i o 2) TR A A8
IRV IR o LB B ) R i 1 45 R MER 2R R, FHE AR SRIER SRRl . 3) IRRMBN. fE1%
B B AR TR ST S AR, SR — P BOR IR —FE, B B B R TR B A I 50 E A R
P I . 4) EFIFHAMICHIRYE, T RE 5 IE B RiE.

ISR P RIAS [FIBY B s R R e, 4% B2 0068 2 S RO ot Ll s st o, UE AR 5 8 R
FRGEH A AR [ R TR e 3% 9 06 2 S SR I BB o R TT IR 5 Ko I dE 4T S BRI 7l 26 & A 90 ot B
TR, BInAE Hanze A1 Leiss (2022) I 8 H BTt vk (1) J5 R 2R M3 Polya (W s 45 4 4t
BRI AR S FE TR 2 O DU AN D IR A @ R R ol 1) BRAA AL 2) K4 SEPr ) isetb; 3) ibArsstiz
Hy 4) R R. 2 RS BRI B, 25 Hilbert %5 A (2008a) 1 U B A B2 1A
], DRt 8 A 5 b 2 A e JBEIR E IX ) o AER B 3 R SR 2 S W e 2 P, SR A R o
KRR GRBLEEIE Z, Mo afh.

Ja R IR R NN BB, AMUE a3 RN AR AL FRE, i B 5 Wi ]
R SRR, JERECAFIMRIESS . R 0 206 T R LR 30T L SR IR AT 5E
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32. BRANZTHWEBNFEREZREFRE, RZFRAAENELAEHIZFE IBRME
BERSEMR

TE )8 R B 5 ST o rp, A 2 g X N S I B fRTRE AN ], a0 7E Vogel 25 A\ (2022) s 58 Hh ¥ it
T =R N A TR AN R R R R, A il A 0 8 R SRR, G JE A R A R B S R
FE . faiA R R R 51 Boero BOECAUE B 7S Bir BOBEAY (1999) A A 25 ] 223 S BLAERE Hr, B 405 ) it
WAER] 6 BB P B AD IR . R4 00 5 R PG L 6 BB At T M IR IR SR AP IR, i
IR T ERRZD R B SR & R R R R A0 VTR IR TE I R IR I RN I BOT AR 2 R E QIR
B B AR R R SRR, B — R PR ) R R SRR, 53— A ) R R R

AL LI Ja R QP A AL T e B A BRI I )RR S P N 2, BInTE Hilbert 55\
(2008) FRIBIEFE H, 4 PR AL R AOL 7 A T 1 TV I R T 2 v 87 ) LA SRS 0 7E i3 R SRR R I R S
WN{E Reiss %5 A\ (2008) B 0, [RIRE A FH RS 4012 52 2 TV WGBAIE B (AR S 1 A FE X I R QR 0 IE 25
RS T VR RE . E BIRMRIR R 1R R AFEBI Y, SRl i B R A R, A
H AR P S BASH], 140 Conati A1 VanLehn (2000)K [ AR LRI PN 2R NP R, —FhE R
R e e AR AL R 5 R DU ARG 2R, 0 0 R i LA TR T A 488 )0 U Rk 2 il R B PR i S, Renkl (2014)
WHFRA MR HRAER” o AP BEP RS RAM T BARMECR, 18 5 M UE IR B
it REFR 7 o BT AL A B R H AR IR 00 R SRR 2 R DD BRI 0, Renkl B AR A “ His - H1 5 B 7
B . BIRIRRIEEUANE, 5K MR B MR B A WAE . Rittle-Johnson 1 Loehr (2017)
PRt 7 A SRAL ) B IR AR R, MOy RN B AR R 7 (why-explanation prompts), R
A HE W g R D SR B TS S B JE BRGNS AU AR S R, B R B IR (R R
SHREI AL 7R “ SRS B R MR8 (How-explanation prompts), ‘B #/R2EA AR m . HEFREk
LR S RN RO D IR, H ITE TRk A% Enil i Ak

M, BRAFNEMCAWES MR, mHEAEARFRNEZ Y. X8RN F LA
FBUR K AR F ST BER AT, BRI AER R 43 5 R S 1 E RIS, DT i i B DR 3R S48 43 i) %
SN 5 IR B H AR s 2+ LB

3.3. RZBAATEAREZNFRZR S AFME LNHGIF IHRHAX LKL R

B RN R T ERD] PZ L5 o D IR BB Ah, B “ A RMBRITR” A “F5 SHEm
B piFp i 2.

B2 )8 R A2 SR R B R AR R 1 7 B RN, HEARK 2R A EH
ANE], BiltnfE Hilbert 55 A (2008a) 8 78 v R FH 7 WA B IR IR I BT 20, — M5 S % Bk
KABMEFE R, FH—F A5 S22 0% w YA IESE 2. Reiss 25 A (2008)K FH &~ ik
SERR “/NGRIRRT SRR T N R E AR R . AMUE BARIR 2R E, AR
IR EAR N AR TE, BInTE Kollar 25 A\ (2014) IR L, AR R 3 o A T3 i R I SRS
BITE VR UE (BB BB R B i S LB B B A ) e s, R il 5 A A iR IR e |
FEAG H R AL GBI ASE P 194 77 YR R P SR o BRAR BRI AT 41 1] SRS PN 2%, (FLJE i SRS 5 I FH S s A AN TR
Ja RS & T a2, 1T SR A E 0] g ke dok R e B FH AR SR, 7 R R R R T B
M5, Wirth FiI Greefrath (2024) t7ERUATFE 5 o S AL 1) I FRARRESE A~ FH DU a3 iaO0) 5 491) it it 20
BRERME . HUbnT 0L, A A RMRESE S 2307 N, 1 AR B R N B A . R,
W o A M A o FH TR Lk IR, () — o [ R AR R SRR R R Ak R BT A 2 S R T U 5
IV Rl 7 BEREAT X LSRG T . SRTTE O FOE 50 E ik Z 3k Fioit LE S 3G 5
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FEJA R AR T, % 5 B BRPRER A LR 2 BT 2O R AR AR 1R 07 s R
RAMIAR . Bl Reiss 25 A\ (2008) 7 J5 A SAEBI A i 225 SR A IR A% A w] fE Y 2 ) 5221 J LT KR
7R 22 B R A SRR rp T 0 3 30 e 3 A B A R DL B3 TR AR ELAZ 3L 14 5 2 v = A e B
REA 2 AL RIS R R, ARG R AR R DUARRE JS R N R B 2R IRINA SR
5 EBMREIEREL, 48 F MR ISR AT AR I H AR A A AT R 7 - Van Gog %5 A(2004) 45,
TR AR X ) AR R ) R AR RN ) A D B O R ) S R 1 455 ST 0 D AR A P 451
UL A BT 5 gt 020 R (B 1 i P L R D)) AR 4 i 3 3565 3 F B3 (R At A SR e A 4 30)
PRI X A5 B E AR ST RCR, RO AN RIS (R g mT ARt 2 25 0 ) R Rt A rp A
N EL R . I, AFISER e T VMR T BEXT o A UG 22 S O BCR P AE AN R e . (B AE DR
K AR 2 IR T 48 YRR B RSN H H 4 6 i, ARNERR SRS AR
WA B BRI R AN IX 73, P ARG 2t — 0 I 4 R 300 Ja R aCRE ] 27 SRR K52

34. RZBRANFIRNETNAERBRIERME L NHEFIF IHRAX LK HAR

Ja R AFEB h 48 T VMR N 25T LA 0l R R S i B2 2 T3k ok, 91 AnfE Hilbert. Renkl
Kessler I Reiss (2008a) (1 7t 7 J& & 2 P 25 38 5 5 A kg 40025 AR AR 1R iR I A% oA ELAZ I R0 136 Rk H oK o
fAITIE g A Z TR 1 S AZ R et | AR SR 2 AR T SR SRS AN L R SRR SR . 2 AR TSR TR
& AT AR IR IS UE AR B FERRAO N2, R bR b 2 AR AR R — A . T L RS SRS mT AR A
WIE FE i G MEHE | B RR PRI A A, B8 SEBR L K BT AT U R - Hinds. Patterson A1 Pfeffer
(2001)\ Ny, AR IA T Z B4R, FEAHFRA T DR . BEFEIERIE, DRIk b 500 30 B R T AR )
T # . B2 WA K SRR 5T R # i 0d ik 52 R 400 252 A R 205 vl A o R 0 i ok R IR R X
H A % (Reiss et al., 2008; Kollar et al., 2014; Schwaighofer et al., 2017; Hinze & Leiss, 2022; Vogel et al.,
2016), FHUAMRES: >3 %) 8 R R N 25 I B DA S BR G AR 2 2 Fh 4 53 2 Ta) A LI 8 1 32001

Wirth (2022)FE4R 1} 8 & XAAIRE 9 ¥ 1 B I R v s 46 1 18 R 2N 25 B AS [R] 2632 7 20 2 2 2R
Bz . HoA g A E S 5 B IE S B A R (Brame, 2016); WA AR E WA T INES L s)
TE A G R (Kulgemeyer, 2018). Wirth (2022)ik A A 315 77 2010 25 3R 25 55 T DA A AN A4k R BE (Mayer,
2020) KA kE, BRI 2 AR B 2 0E BOM IEEAIA TR TGN, 2 B IN%S 7R B AR UG I PN 2% o DR bR AR 451
R N 2 I R T 2Bl IR SR A A D A2 5 e R A9 2 S0 R ) — A B R 3R (Kay, 2014) . fE
Stender (2018) I 7t A | 42 2 38 3 0T 1o £ 77 =X 1 e 1 80 2 A i) R8I 2 o T s DRI ) 2 A= ik S
RAGKIE T B, DA = B A RE T . (BAE LR FL A BRI AT B LUK T P 3 3 SR ) JE K
TR 5 2 O B2 o PRI A 0 B AT HOOS S Bt 9T

B T BB E RO R A, WREE AR R AN BT B K F R A R R SRS BT R IR R, MR AR
T& T 22 A R SR BB IR SR AT gk AT X B SEER AT K

4. fEREIRERVRINANTT &

RN Rk IR, A ek e R R MR . AR RIS SR SRR S DA FE AR, SR
JE AR AN GERE RIS, R R E AT &M, M R s, iR
AR S5 e SRR B2 ST R0, AT 43 A 5 S e 2% 4 P PR AN [R) S B 06 2 ) U s o ELpAR i
wr,

1) Ja R MBI HE Boero (1999) & FHUE A 1)/ M BUBE AL BT A G018 201, (EAS [R5 56:
WF AT BT IV IE R BERA SR EAE 55« B BT A B AR AR A A R A 0 BB IE &N B
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PAFIERAE Iy A R R 43 5 R A RS . AR DA 78 b LR I B R iE B R A i, mlke
I3 Ry BB R PP G MIEAR SR, “rh4ka0” fR¥F T Boero T 1999 AR H AP IR
W, HAWEREM, TR - 84 - W - BERNL . <07 (REET 6 NP, {25 Boero
(R 7NBr BOBE R AR L S 3 1R BRIGIE, wl e e 8 - 8 - A - SRR S R G . AR R4y
Ji R AREE M SR B v DABETE I 2 I ORI IA s AR R 0 e R a0RE ), @ B R R SR L
B A R A [R] 45 R TR0 25 2 S R s, AT I i3 R SRS A B AR R TR o A RGPk, BRI
SIROCR . 24T T S A BRI 2 ) RO R R R MR AT P R R SR IR A 7T, AR S 6 45
Ja R AGER (P FEAR SR [ L5 5 2] UR Z B B RO 2R o Ja S F0 I 75 BEAE O 25 R B I Bl it
B UEET K BT B A 2R

2) Renkl % A\ (2009)%4 J & 2UREB I P9 25 R4 16 = — R B0 UE B i TR 2 8 1) 2SR A0 15 5 0 5
TORAFWAIE AT R B0 L ABIEGE B =R AR B R R SR . X R R RIS R
BN RS RAA BRI AR X 5. Vogel 25 A\ (2022)%s i & sAEFI BT R EAR A fRIAL I PR, %A
3 8 KA I N Z K B AT IEX 8 & R 1 P AR R R A B ekl oy . 1%k, 3R
K Ja R AR SR o “BEBINZS” A1 “Ja RaRNEE” AN EIR . FEBI A 252 e 3E ia R a9 BT
HA M LR U BRI RN, BIECEA A FEE0b th e (B2 20 5) AIE B (B 22 BEAE B) )
BIEA S . J8 RN R N B Z NI SO N B ARG G 1) T8 K2R R AIEBGIE B ] @A %
B FRFTNER AR . KK, BATHERRNERID N “BERXZAR” 5 “WBINAR” . ERENRE
P B K N BL Sz B R e 5 R IR EUD IR, s b e AT A BB R SR B JE, FRATTRE B
WA & SCNEHFRIE . $on. 180, MRl Bl R A M AL 28 . a0 75 EE A o 1038t B )
FEHER R 2 B R AN AR RTIE T, JHRLUE RN A AL EX LS 7L, F8A M & RN R
FIY ) JE e SR 2 )R o S5 BT A T LATE R4 B A 1 3 e s 5 8 TS (1 kit bk — D 5 5 ip — 2K
RN BRI FIERSFRRE . R IJ7 B IR HE s X 5 R R 2 > BRI, B LA 6] A 25 28 284 A [
FENSFESE . 27 R IR S (13 R AR 2 S ORI 22 7. ARk TR bty bl J3 e =X 25 BLB (1)
BRI 23 B e BT IR P A 2R 2

3) ALK A Rk A A I B IT KI5 B IR AR R SRR SRR P Fl . ARYE R 1 S I Bk
WS ALK B IR R R A AR s U A A 0 RN L BRI R SR B R N R RIS HRR
RESE/R U P4 25 AR SR A 1) “L3 B3R o IRIER SR NS, e SRR “HUNE
S7 L KRIRIRES M CLEAIRST MEREA, R kN BRI E LR SRR S H A 107 SRR B,
HRAE A 1 B IR R AR SR A FR B g Ry “RSEas - TS o “BNERR
-SREGIR S . CHRBRERN - BUER R A CREESEOR - SRESTR S DUMSRAL. TEBRRRIE RN
M 2T AREBY S, 43 T R H e e R CRE9] 5 ST BOR B LU SRIRAIF 7T, HEBR 2% ) BORAN B2 1 20
R, HIFRCRAF B 2B AR B, BE R AN B, IR RS AR R R OB 2
M.

4) FRAE AR PR UL B N R R R IR E AR TR SIEMRRE R SRR 7 “HUMTR T SRag A “[H#4RS” K
WP FR R . ZUMHE 52 DLBUM ()RR R md IR VLA IR N 25 s [R5 48 5 )2 DA JA] 2 ) e Ry i &2
PG SRR N A . MR LUE MBI 58 (Wirth, 2022; Hinds et al., 2001), FATHEELF 2248 S A UM 5 S 5
MEEAF: 1. WRIENEFMIEREAE, ZTRSOASRE —eMiEN, miEYESmrEgnm
HAK. 2. iBSARE, #ESIESEGREREMRE, F2ESIEs B mhEtEmaiot:. 2
EREHRN G, 5 AT A [F A s R A g fE R SR 2% S) ORI SRR R S IR 7, B RN E R
R WG A e ARG 27 ) SR ) B R NR, AT A 5 S U R R 3 I SR 2 2 25 5 S A B VR R A
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5. fRRTTERISERRIUR

NSEEE LR T, BATET LTk B AR R R 2 At b, 0 IR SE g 4 AN 4L
S A AR 73, BTt AN RIS R R A ORE B 2 ST AR S8 — BRI RL S IURDRE, LA I i o7
W ()RR AR, T T — RSB TE, IS LUR 4hik:

1) ARG R R R A2 SRR, kR R U 22 2T ORI R A 8520 208 & ke
ZIIDEEREE & S

2) Ja KRN BRI RG] 0 BB R R E s B RN E R A PRI Som FL 27 > R,
BRI 2RI B3R P9 2 BT BRI 3K A S R R R 91 2 2T IR il RO R T s AE DR RIT IR EER A
FOBER L ACAS BRI P B R R R 22 STRCR E B i . B2, RARABRARER, F—HW
B JZ RIS R VRS R P #8206 L 1O ™ A R i

3) Ja kAN E IR BT AR R R R S RCR, A 235 AR SRR L2 2 OR A
[l 45 YRR R A SRR 22 SRR T BB R, 1T SR B (3 e sURE 9] 22 2T ROR W 2 A0 T L0 2
ANRIER G R B R AR B 2T R

4) B MR IR S 1R SRR G R R SRR B SRR I AN A T R 2 3L E SRS
U YR SRS, IR B R SR SR & RILRAE T B AR s AR SRR
Ty AR ARG R 2T VTR A 2T A RIS R - S i RIS RN - MUUEE T
PR A R ) 2 2T BOR b

5) Ja KA IR FEMS AN 5 R RG] 22 SRR, 4R AR ORI, [F2A4g T 05 & R
F A RORYI R AL T BUHR T 005 AR5 SRR

SE K

TK 73 (2023). MAFE B PEigs. Bh At
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