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Abstract

Affected by COVID-19, almost all the foreign teaching courses in Sino-foreign cooperative school
projects had become online courses. Therefore, the teaching effects and the influencing factors
were worth exploring. Researchers hypothesized that shortening the psychological distance be-
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tween teachers and students could effectively improve students’ perceived interaction quality and
learning satisfaction in class, and explored its effect through the teaching reform practice of one
semester based on the Sino-foreign cooperation school-running projects in the Faculty of Psy-
chology of Southwest University. The results showed that students’ interaction quality perception,
psychological distance between teachers and students, and learning satisfaction had all signifi-
cantly improved after the teaching reform, while psychological distance worked as a mediate fac-
tor between perceived interaction quality and learning satisfaction. This study demonstrated that
the online courses of foreign teachers could be ameliorated according to the betterment of stu-
dents’ learning satisfaction by improving the perceived interaction quality and shortening the
psychological distance between teachers and students.
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5231 2020 A ERH RN FIRE M, S5 B R 51l 52 SRR KRR, B B0 SME BT eIk
xR BTN HZ IR 2 ERIR OO 7AMERUN LR R £,

RO, O R E m R A BOMERT MG R A KL, RS IR KL b, 2k
LT 2RI RE “ HalE S R 2 . AR B IX—m. FR, A7 EHmA N EH s
T B T g A BRI LA 1A 1]

2. BRI

2k 3R IRAT LU 2545 e BRI (1 KI5 A R0t A8 B0 5 8 S22 AR eIk AL - [F)— 4> 22 8] BLAFAE
Iy 22 F) i A, L[] 5 22 1) 22 TR A7 E ) 22 57 7 e 2 B2 i 2 b DR mp 7 (9 50 P (interaction) o (A, E 2R
ERRE R, AN P AN (B BRSO T BT TR ] R

PRAE 122 H (interaction) LA 5 MR, WFFCE AR TR ERAR A AARIR], P AR & A (22 L1
#1745 . McMilan M1 Hwan AN HAEFE EHPL TR FHAE S8 HRANAE = RBUA)[2]. 172
FRERE BT 5 Z IS S, Banss e, RRAnAH oG BRI 35 BT 59 4K — AR AL SR AR A Xt
AL BT RE o S ELBHURE S BRI i ) T T A8 57 P28 ELIR oK 58 LAZ EL[3 ] Wagner F= T2y F 52 HL
AE, N SCHIRFE LT HATS0, eI MANVNLZ MRS BAE R [4]. RAEIREE 7T
ZHAH . B ERX B E T HE T, MBS ARG S AR A “ MR IRFE T e g —
AR, BRI SRR A 2 8] DA &% b 2 S W5 2 8 (AR ELAR PRI LSS 5] 1
Feah e EXZ B H RS, DO E A AR 2 SR b O RS AT S 2 A A
[6]. FEAZn BT TR B, L L3Iy, A 2R A2 B 5 B I T2 N iR (3], i
FERERE, FATANAEL IR IE 2 o 4R 2 T AR B BGE B, DAL B 0 AN 7 A BEAT T T A 58I
ANHBREATAT ). O BEEE 5 (psychological distance) i SO MAXT 53— IMABUF ARG RIL . Bei% 3280
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HAMECAHA RS, ROUNER. ST N ERISER . Liberman Fl Trope K0 FEFH 88 5 SUCAVRE TRA
KTAC 4N BEX LB 230 b N aslE B s v 4 A7 s e e, B DY BE 5
HRW R AE “ FRURI et B AR IR B (R AZ 7 (7). fEBLIERE b, OPFEERESAEIX N BFIRIEEES. b4
5 7 [ B FTARE 236 P B DU A4 5 o % (] PE B0 2 48 MR BN B AT AT S R A it s 5 OO &
LA E s LN R 248 R RO ETE R AR EE, SRR B EA S B R RARA T 3 WAk
5, ROHPEE P RIAEBCEE RN R —, GRER - A BN - BERAN K - fEA NS
RAZIAIPEERS . (EH Pl o0 BREE B ] DL N G400, B i 1 250 P8 46 7 TNV 2R AT P AR TE Tl 56
WA o [RIBE, PR, 4000 0 Az 2 R O BREE B9 0 9 # 22[8]. 7E Moore 2t 158 HLEE A2 12 (The Theory
of Transactional Distance) & B, 7EITAE R R RN E A, ZOMLE R A [a] 22 A 1 75 2] DA s ek
X T A AVREIKT, AT 48 R A= 2 B )4 2 BE 559

Zod R, H T2k BIRA o B AR BOM 5 2 AR V0 PR B AN (R AL S PR ANEE A B
JIT AFE 2805 vh JRA TSR AT A i L 2 A D7 ) (] 381 280 3 A0 PR ) S0, 2 Ut 2 A AR B R B S
[FIRNF, G I S I A 2 (R AU, LRI Z TR SR 2 A L TR, AEITAE Z TR RTINS, 4k
TR R, DU SGE IR .

NTHERBEEBOR, FERIBIEE N SR . TEKR, MEZ% L% MR, Wang X2k 2%
ST SRR PR HEAT T T0 . 4S5 ST IR W] AU R E 28 b2 5] 2 AR (R pOst A G, I DAtk
s 4% 2 ST AT ROME[ 100 WA IF 78 A 2 AR 1 3 I AZ A2 PPty I £ 27 1 80 ) B B4R AR [ 3]

5 2] B (learning satisfaction) & MM 2% SITE SN RS2 B B, 2 R 2T F AN T %22 2
TR B, B TE S 1 R rp R TR SRR A R M T R o DRI, 2 o 5 mT A SR R 2
S 55 AN LRI % ST 45 SR 0 4R bR . TELR b2 2], 28 R B A2 S 2 ) AU i) — S 2R
Fr[2]. Moore INATELE Bifs , Fl 52528 1 H ) v DR KRR R 38 w22 E 15 ) s, A R T 22 251
22 3] R ) B R IR B (self-motivation) [9], MIMTARIE T 28 EARFE AR R R B . R R iiA: 2 18] 0 28 B (0 B0
T BN 2 A 2 ST R FE S AR R, AR A8 B 4 T R R ST R (3]

[FIRF, 27 e B 2R O G BRPFN[11], Fik 12400 B O U AR R & I i
E[12]0 BT DALAHIE TR 7 10 B EAE R G5 R FE I AR RO R bR 2 —, DAL TR AR A RS .

3. fiRFG=E
3.1. SRR

AHGE AR TR R AR I — AN AN G AR T E T E AR BOMAE 32 BEHECE N UREE,  7E PR R
O ER LI A AN A T H Hh 32 B R 4R 2 0 B 2% (Social Psychology). =4 At 200 B2~ (Advanced Social
Psychology) « % i /0» 2 % (Psychology 1) 78 %50 # %% (Abnormal Psychology). 0Bl 2% o ) & & ¥4
(Quantitative Methods in Psychology)%52# %} .

AT TR FH VG B R 2% 0 B 20 B A 2R 2018~2020 222360 171 48, Horh T3 42 44, otk 129 44,
PR N 19.39 %(SD = 0.89), XX S8[E24F 2020~2021 SFEHZ LM AMEARIEATII T . #2019 2
PN NN BORIE B, R A OB AR TRER AT ZOE B . T 2018 2020 AN BOURTELRFF IR
AAEBLHAT o

TE=AMEYZFIH(2020~2021 FHEFEF )T AMGAERIEE RE ) F AN TR EEE, W& HAH
DRURTR R PR 58 T Joi 8 60 o R 2800 AT A £ SRR B DA S DR R R 2 SV R

IR UG, (1 SPSS 25.0 XTA2 B & @A & 21 B R SR S T A E S, A
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SEREAR t IR AT LR 2 R, 55 8 F SPSS PROCESS 13.0 i wt i sr REAS ¢ £ 56 b HH B 2 AR 4k (1 A8
AT AN AT
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Figure 1. Course structure of social psychology
B 1. HS00BRERIEEW

W BIL N =AM, Lecture #1450 NAMEBUTEATEWR HHE, JEEIEHMERGEIE;: Lab
NANEBOMHEAT S RN 5 AT B Q&A F T 22 AR 4 H 1) 1) R AT 5 i o

o Lecture F1 Lab #5771 UR-FE HAME BOM AR AT _EAL 2P & cloudcampus, IR 5 $2 IS B 7371 7]
AT, A BATWE ST 2] o thOTEUM A RIS E] S I — A P A B R T IS
Ak, 78 EIRIAE I AR 28 Q&A URFE, HAMNBCEREEE, 22 A MANEAE zoom B cloudcampus
4 L6 EXTRFE N BT E S BOCTEASI, T BOm 5 5 B AN EE RO ORIE TR AL 1 AR .

33. HFREBRIE

RATEA AR R B AR URFE GE A A AT N 7E 2019 1A CRES 0B EE) WRAE A SRA 1 LA R #8 it xef i
FEHCARHEAT 1%

F— hITHEIRAS SRR . U R AN S PR A Th T i I A0 AR #RICA b 75 Ui,
DB IRRE R IR WP R, IXONART SRt T EHHT IR . SR, &, IRZ Py UM EIE S Pt 2
SHATRIRD, REMBAELEA TR ENR M. ARBFSR R — 2,  ThI7 B0 ERE
Rt AERLER g, RETA BROTESTE, 2 REAAMSN . 247 T
T, T HRAS SRR R, Rt 7ot 22 MK s,

W, AERAA R FANN T 2 w] LIS S T RTIN SSIR A “Q&A” IRE, K Q&A ML=
ORI TLR, $eft 1 2 2 A AT ERASRINL&

= 8 lab IRFEFEAE ELT, AL AR HH I B HE B 28T lab URFE th 7 UMM B #5514 44,
B MR e T ERUI R SR 06 A MR RE e RS SRR, R30S (10 2 AR 46 rh i LA TR v 10 22
FrBE R S5 6 h 77 BN 2T HeA ARV SR 2 SR AT R AR P I R AR SRR . A, 408 lab 3R
w7 2 AR [R] 22 AT AR D e AT B I A 225
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S0, MR BRSNS B IR AR, BRI AR BURL; R 2
FEVRE Cp 1 )RR BEAT B PRI A IR 25 SN BUT T [ HXT Q&A HIER7r WA BEATREATILRI, JFR 2 AR s
BEAT 7= AR WAL TE 4R 2 AT

34. IR HE

AVEAR AR VR A KA AR FLSE A I RT AR N AE 2019 241 (RS H2f) WRAEH SR T DA R it i
PR REAT TR

H IR NN 7145 K Aron Bit¢ H I A (The Inclusion of Other in the Self, I0S)) &3 [13],
FEASHIEFE i FH -0 6 2 AR 5 20 2 ) PO BB B 110 SR T AR B (closeness) o 12 B A FH A (5] P 2 i) =85 1)
R RN G NBFHMESHAZ IR SRR B AR AR, fir L S 1
Z e, ESHMASMERBRER, MESHIMANERLEN R, FHAESR T EHARMES
KR

KA HFTEAGEN  EA ST IR A28 B & B ) B R 5Ll EghAT 7 RR[3], MERAF
BRIy o Z I3 AT A 5 R A2 B SE . BOT 524 MR B A IR N R IIAS
L J5 R R DY 4 P K A A I g R R R ER R AT IN R IR AT AR, SR T H RS
AR A B AN A R N AR RS H B R R i EAE A ST I R R AR R 2SI 2 HTR AR 10]
fERE AT, TR RS a 4 0.918>0.90, CFI=0.833>0.80, iFSfS R, A LA IER sk
B BN AR

FAWELINE . M H Artino (2008)4 i (15 S e SRR, g AN S S AR E AR,
Hepdt=ia, RA-ERD, Boollm R SRR R . At serh, RIS AE T

B o 2E0N 091, 1ZERIF[3].
4. R
4.1. RSt

AP AL 2019 FLFEE R AEIL 90 44, HA B 22 4, Lotk 68 44, “FIIFI N 19.74
% (SD = 0.578); AEFchZH i 81 A VHRg K22 OB SO H 22 R 2018 A1 2020 AR A, Hod B4 20
%, etk 61 44, SPIFRE N 19.01 2(SD = 1.01). SLAIBRA G ESE 8 41, Hrh el I T 50 7 2 4,
AEARFRIIFEAR 4 4, ANFAEEEAE 2 H, ST REAGHAT G IR SRk 1 foR:

Table 1. Education-reformed group and Non-education-reformed group’s average and standard deviation

=1 B, FENEERTENTFIENIREES

AR ZH 5 e T FrHEZE
Hod 86 19.74 3.076

22 H. )5 B
e 78 16.54 4.442
Hod 86 20.70 3.698

)RR
AEZ A 78 14.44 5.281
Hod 86 3.49 1.166

PR PR B
e 78 2.86 1.287
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4.2. FEHRUE

Sob K F 9 e 027 7 SR LA AT S ST REAS ¢ K656, 45 A2 2 Fas. Al . #ei i 2019 22
AT H R BN, SR AR B m T AR 2018 G0 2020 2%, AR 0 FH R B 2 T T )
.,

Table 2. Result of independent samples t test
F2 MIUBA RIEER

Bl df t p
A H AN 162 5.413 0.001
SN 162 8.861 0.001
O HR PR B 162 3.287 0.001

4.3. LEBEBHNPNER

MR SR A R 3. NGERATREER AL O PR B IR 2 R, BRILZAMER. 4
i 5 RIIGE R BT R FEM K, RN &I A R AT R SCHER . 2 IR A
O =R RIEEMR, WA AT JE SR T

Table 3. Correlations of the variables

F3. RLEBPBERXER

A 1 2 3 4
1) 5
2) F#E -0.165"
3) A H iR 0.065 0.050
4) WEE 0.085 0.035 0.683"
5) OHEPRE 0.074 0.157" 0339 0.345"

e Tp<0.01, p<0.05, HEMEE.

A2 L JBC R0 S 25 M TN 1 1 N 2 ST L, B = 0.683,p < 0.001, HE 1% R? = 0.466, AR* = 0.463,
F(1,162) = 141.282, p<0.001. X—&5H3C R T IRE “ L HIBM SRS AL N EE” .

SHHARHTZ 0 EA T, R = 0471, BB =4 ARSI DR R A R 47.1%, AR
Sof PR3 B 2 M B A 7 R R 5 1), F(3, 160) =49.333, p<0.001, it B2 B J & 0o AlCo B EE B9 e % B
TR A R R R . 28 B BN (t=10.264, p <0.00)ALOLFEEEE (t=2.115, p=0.036 <0.05)I
EVEFS G RR o ve S TS o

AT RN G E(TOL) 75174 0.833.0.883.0.862 £230T 1, T ZE MK R -F-(VIF) 23 51 8 1.161.1.201
1133 /N 100 B —Rebnite, 1% = ANE S AA AR ™ 5 (1) 2 5 AL 28 M )

18 F Hayes $2{3t 1) SPSS #fi{: PROCESS {157 4 [14], PAACH R EEAMENEAR, )W EEE
AR, DLOHEFEEAE AR R E, SRR E, AL BN 4. %S FUR.
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Table 4. The test of validation of mediation model

= 4. PNMMERREGE

iR A 95% B 15 X ]
2 5 SE t R’ F p

- LLCI ULCI
W -2.50 2.03 -1.23 -6.50 1.50

A 0.13 12.54 0.001
HA 0.10 0.02 4.53 -0.06 0.15
WA 242 6.88 0.35 -11.18 16.02

[ 2% & EeP 0.57 0.27 2.14 0.05 1.10 0.48 4938 0.001
HA 0.85 0.08 10.55 0.69 1.01

Table 5. Test of the effects of mediation model

F 5. AN

95% B 15 X7

RO Boot SE t P
LLCI ULCI
SRR 0.91 0.78 11.83 0.001 0.76 1.07
HEMN 0.85 0.81 5 9 0.69 1.01
T 285 0.06 0.03 0.002 0.14

ERFORT AN RN SR, o TR RE AP A RO A THE AR AR . DUR W ZE 1 IR
{173 73-hz Bootsrap HIHL 5000 IRAFEIH) 95% 1 BAS [X 18], 5 B /0 BRER 25 £ 58 557 58 60 0 A 2 2 996 55 L ok
AR AR IIE 2 Fos

DEREEEY

B=0.85,p <0.001 B=0.57,p=0.03

BN 0.91 (p<0.001)

AR S

N

=

e

TR

BB 0.85 (p<0.001)

Figure 2. Psychological distance’s simple mediation effect between
perceived interaction quality and learning satisfaction

& 2. (LIRS B R 3 SRR th R B ch A e
5. g

MEER BT AE T, HOSEEPER RS BRI L o S R B KT 8 8 2 v T AR B g b i 2
e, RIS, SR R A O B R SN, U A AT T AP AR R R O A A R . AR A R
AR, OB A AT BRI A S R RS T R AR, SR AT R R — B
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PO AT T, JE e v A AR 8 Lo R o SR A T A (A ()0 BB BN P S R A T R R — e AR, T
TEFS AL ERZRIIE LT, R 80T FA 7 A2 2 TR 7 o 2R 2R 2 2 B P H U T i 1A 000 3K

TEAZHRT T A, 2 TR Hp s 22 B BN 0 3 = T4k R3], HEt R AR AN BRI N R 5 %
I S e S R T A8 LT B I G T Re S AR — e A . R, A AR S 0T R P R R S R 4
0] DA 32RO B R B8 MG 30T o iR 7K P BE 12 (Construal Level Theory, CLT)H R B, (O FEEE 55 5 AATTROARTE
FHOGIG: (O BRER BRI, AT Y 0GR SN BAR[7] [15]. TEAMNGER T, BARY)BERE 5552 3 fR ),
A7 22 TG VE B v B 1) 3 TR AT 20, (RUE R YN 2% A W DUEAT T o 1 RN RS A R 2R, B
WH T TR AR S (v R B 08 mT DA B b 0 T A= (R RO BRER B, k2 AR X PR
XFHOME) T fESE A& . Josef, Zuzana KL, FERET 50T, (CoBHEE RS AT LASS M 22 42 % Y IE ] o
FUAIPEA[16]o DRI, 445 %0 T Az 1] (1000 B PR 2 50 i vy TR 2 05 7 Pt AT B AP E — R

AT FE BT R AR e b VR A2 B 5T B A0 PP o ey, SRR SR R R S . DUIE B E L
e, JRATTN 2 AT AR (B B A2 LA R, G BOm AN 2 A 2 (R RAS R, R m R . FUT R AR
PR ILAE B R N BRI RIE AT R, BIAEE Z RI BB NS, ST WA 2% A i L9 S i ik
1T [ M5t o

WL AN T AR B2 ) S5 A2 AR A TS B BB [17], A I RN 9 FE 2k b R o 1) DT A 2 TR ) B
Bl AR 2 18] B AR ELEEN R i R, Il i ax Fh 7 LRI AR 2 18] AR e RIBEEE (18], H.Bh R S IE R R V. T 2%
AR EXRE R AE A AR, AN T BN E R B EEE . AR
JEE R S AR T PR A AN B PR . AR NS SURE B A 44, OGRS A T THI R R B AR YRR
RBNFE . B FT AR AR TR P I A8 Lo B BN N 2 ST BRSO B U ) A, TR Y)
MZBCETTSR, RN AT B A J5 1) & Ay S SR S B 4R A 07 %

DA 55 A O B R B R T VE RO O AT B N SCE X BE W, AREL T 0 22 AR B SO PR, - [R]i
WEEA A G R &, S AR RS . AR FR IO BRI T SRR
] DL DAGC 33 PR B4 DR S 0 PR 2B A AT R . R SO I S R AR R R R L 1Y
I BPYy S2 I R O DA R B s B A T ST AR A IR SR OG . AHLIREE T R IS8 . FE AR E I H0K
AU TR G S AR B SRR B 2 AR B BN B T AT A B AR O SR B A R . FRATERAES
S [ N 2R AT DA ¥ 2 AR B I 2R 2 A RN T 22 1) I RR G, P als 2 AR RN 2 il 22 [ f 0o P
T i 57 2D s

KU FAFAE— € PR . 28 B J50 5 B 0] o B AR AE MM ek < J5 2R 47 7B AR 5 HAERI T A, (B S 3
NGS5 TR H — @R N BRILZ A8, AR BRI R B T 7 e K503 223500 3 22 R,
BARER A — @ RIRE, SR A . AREE A AT LAY KR EUREa X s 36 450 kT
Her™o [FIRS, BEBBhZEORRE M NI RAS, 754 )5 M0 Ha] DAt i o] 5 e 2R A 803

6. &g

RS HIE B 242 8 I 2 T A R T O R B . SIS B . R EREIEN
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S e A A R B A O B B A e R R T
SE Tk
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