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Abstract

Self-regulated learning theories have increasingly emphasized the important role of motivational
regulation in the learning process, and many theorists have proposed theories and frameworks
regarding the process of motivational regulation. The article comprehensively discusses these
theories of motivational regulation and their characteristics in recent years to deepen the under-
standing of the mechanisms affecting the process of students’ using motivational regulation strat-
egies and to provide references for future related research.

WEF|H: BT(2024). BRI FE TG RSP IS RE: ISR R R R, OB, 14(5), 703-710.
DOI: 10.12677/ap.2024.145366


https://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2024.145366
https://doi.org/10.12677/ap.2024.145366
https://www.hanspub.org/

A

Keywords

Motivational Regulation Process, Self-Regulated Learning

Copyright © 2024 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 5]

TESEAE RS o) fE v, M i B2 IR . 22 ST BN R M SR ST A AR S L, X
THOUT, ARA R SECEAER IS oI 3E TR, JET SR 5 AR 5 2] 185 oA IR Rt . Rt
A AT RS TE 2% ) I FE R, BT I ORFERIE AT B ORISR 2 JE 5 B2 (Kim, Brady, & Wolters, 2018;
Miele & Scholer, 2017). FEEHWI R H i F &, HF 0T EIRN 32 4E TR s MAERR ALK 2 5
e T 22 A 1A RS R IA TE (1) SRS SR 42 B I HLIRAS T 3 2 (Schwinger, Steinmayr, & Spinath,
2012; Schwinger & Otterpohl, 2017),

Wolters (1998)3 T#Eox INAIBIR LA, ZSEHRE 7 “SIHLIATT” (motivation regulation) A%, K3
BT E SO B IR 3l 4ERR R m AT T A6 5055 7 56 B T0URE A€ 27 213 3l B 55 1 = R (R AdATT 1)
FINKF)EZN . MHES Eof, SiALETT A & 8 T BRI SRR G 1 —AN i 2 (Boekaerts, 1997;
Wolters, 2003; Schwinger, Steinmayr, & Spinath, 2009). E ¥ #)2%> FE A NEA KR, F H iz
FH A 15 SR SR B 1 L SEIUAR € 15 21 B FR(Pintrich, 2000; Zimmerman, 2000). 51U siAH—E, )
BUE T R R A B 2k P 5 e R e W Zh AL AR E AN AT 3l XA 2N 5 il it A & T 1l
B Bl ) R I A R R TR AR AR (R S LI AR SR SEIL A« AEAT A7 1T, ShHLI S EdE Al 5 O
AR ATHEAT AR B O 5 TS R R 55 18R K

S EN A S EMLATT, EA MO N TR, 5 BRI S B H A R (AR AT
GBS R AHDC, (HIEME EAIZL T LS EA1X 4 % (Kim, Brady, & Wolters, 2020; Miele &
Scholer, 2016; Wolters, 2003). [Kit, 7EATH K EHR AT HEINELN, CERE T EARKSLE BB
AL, 2 T R R A SRR B A 48 2 R R 25 8 58 & (1 4, Miele & Scholer, 2017; Schwinger &
Stiensmeier-Pelster, 2012; Wolters, 2011). 1XEERAGEMER T —ANETE MR 22 00AMAR P SRR 5T L FE 5%
FERE I A BT S SR S (5140 Miele A1 Scholer HITTEIHUETY), 7K PG BT 15824 31 %% 77
FRINANSE 45 B (91 40 Schwinger AT Stiensmeier-Pelster ()41 5B ).,

CAEMRRE TESERENERT, LI HLIE ™ 500 1068 X A 15 =) 85 1 (B an, Schwinger
& Otterpohl, 2017; Yun & Park, 2018)F1%# R I (4, Schwinger, Steinmayr, & Spinath, 2009; Schwinger
& Stiensmeier-Pelster, 2012)4 & — & FIFEZI . BEAh, LTI 7S 48 7= T shA LA 5 SRms 4 25 () 4252
W, 040, @I hNE S5 it 2E 3 g AR R (Engelschalk, Steuer, & Dresel, 2017), Bl i />
AV G X 2 ST R GTRT G AR R 7 AR AR B4R (Grunschel et al., 2016) . 3% 6 LA B T {6 A sh LA
TS AT LG A A A o R AR AR AR

PR AN R SR AR AR, X TR RIS A B IR S R B O E L R AU
TEISHER A 5583, AU B ARAE T AT RS RIMERE, 1T IS W] DR 55 o) #F A R i
AT B ORI S, g e e ) B, (REEMATE AN TR AT R . 1A, X

ik

DOI: 10.12677/ap.2024.145366 704 P HE A


https://doi.org/10.12677/ap.2024.145366
http://creativecommons.org/licenses/by/4.0/

A

SO SR T LASS TR TAEE TR S AAERD, VAR IE RS IE R SRS R B B SRR & TR
THBA BRI WO AR 2 2T B XL T BT AR BT T S) 1 OB 22 B A 2 A U K
FHE T REEGURAII TSR . I, RSO AN F R EIHLE T B R EAT B AR, B AL AR
ENHLIA T B S SHRr A RS T IR S AL T S A A LA AR, D H S R A TSR R HE AN
Ji Tl

2. Pintrich BB IS SJHEZE

H BT ) S R B IEMWNA T — 2 AT FE R (Sansone & Thoman, 2006), & MAH
PR AN [F) )2 kel 4TiE (Boekaerts & Niemivirta, 2000). Pintrich (2000; 2004) 43X N5 [ #E T84,
BT — AN E AR BN 4 x 4 B FEAESL . fEIXAMEZL N, REAS H R 2 2 R A BRI
WEW S 37 R0 S B Y AN B BER . Pintrich (2000; 2004) 581, THEI. WO 32 i R0 S w7 e 72 AT LA FR] I o7
T DA R 7 SR A ShbLse e AT RS EE), B ny DAgE 4%, mT USR8
SR B Il R0 R (Wolters, 2003, 2011). fEIX—BIBH, ZHUE & S EAMEWAE TR B RIF Br 2
KEE, FNENSHWEEEMESS S FEREEEANT R H AR BOE fEEE. Bk, R —&%
X, FAEWLIEIRSIE S IZHL, U232 ST Z AN A, 0] DR B it T F0UR 203 2% ) D Re )
X—J71H

HARRAE, Pintrich (2004)\ N, “#AFETFIRE SIS, tEEEE B S —EMshilbm, HA it
MEFE, I CR 15 RS 58 AT 55t th A e B R T (PRI BR) » A5 ST ad i, AR il 3 22
BIHLCR IR B, W52 S SR, A2 22 atodad A A& M M s L 15 SRS SRR = 1 22 S sl (s
BT EY) . o, ARSI R AT IS, AR — L B SLAA R (R SR B . i, A
FEFZ IR REANEA], IR AT Re 2 AR B CAEX —SURe 0 00 BT, IX R B FRME S 1 B S ok X
SFEAE T —MES Z R RIB B A A R R A5 R

Pintrich ffit | — A2 HATHRIHESE, Dyt Geit B FUR 5 5 I 0 50N 24 51 1 sh LR 35 0t 78 2 Al 45
TRMMR . HSE RS HLE T SRR 5, XA R AR 7T DU Sy Bk

3. Sansone BIEhHL B FHiFTHIRE

REXE, RERAME

X7
NANE
SMNERR /A&

miTAs

MITER HiTES, 18 B

Figure 1. Motivational self-regulation tasks
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5 Pintrich 3£ T B R T FEH) 2 A RURE, Sansone A1 Thoman (2005, 2008) 32t 17— 5 A4
IR, R TS 2 SR I AL A4 . 7E Sansone MBS th (L&) 1), & FE SR T AMEMARIG (BT 5%
(R BB DR PR RS2 I B L, DA SRR IG 2 Y 22 R AT R B R (3 4y, MR BALS 5 H AR
HA LT RELE R R 2 AMATE BRI SIHLANSS /7. HR4E Sansone MM &, AMARIFREE A 2 500 2 51 3% i1 H
b B LB 5 SEIIX 28 H AR ZINL, X B ERARSGIIZINLIGE T — S N Bl B4R — D% 21iE 30, (H
YIRS IR SE, AMERHE S DG i AMA R B RS S 512058 RMES HIE) %, N
SHEHBERNBNZIES) Y h . OGN RN, AR TR SRR A A FAR I B 4k 2 N FZTE S, K H
bRy AMERRNE . WA AR SE St , WTRESGEIE ). B, AR HAR GRS TS B
MIFRET, TS AMAEL L Sk PRk B 2y, B 218 Ik SR FH M 048 55 S s SR R 1 AT 55 RO B 5 0 (f5
— AN ZAEGPE A R AR SR SCIR TCI, AT DU AN [ 0 0 B 2B SR I B R R ) o

Sansone Fll Thoman (2005)ZEABAT] ALY s i T — /N B BEAML A, BRI SR — AN ARHE S5 1) D4R %
GAFBNNT, ISLA AT S5 IO AME R DR (A 309455 2 ) AN J CAZERF B . G SR S PR Dy Ry 44 5
W8, LKA N2 B R RIS, RORTE 56 AT 55 I 7 Hh A BRI B SR 5 . R, 5 )
PAATAES ARG AL, 2 AR W] R 23 58 b il o0 AT 55 A0/ BR IUAS B8 22

Sansone FRRL SR | OGRS IR 20, G B TRERGER T 4ERFZINL. AT, 2B AL I T =
i, AR T HARSHL IR .

4. Schwinger #0 Stiensmeier-Pelster BIEhHL AT RS

Schwinger £/ Stiensmeier-Pelster (2012)IA>4 Pintrich (1) B F 5 2 2] (s LA 7 FEAL AL AT Sansone
MBI B IR, BRERIR UL 75— BT SC ) B R A B S R, (HIX A
[ PRI R W] DAEAT SE RS W A5, DA Sl L 8 4 R0 A 8 =9 i 2 A RO

| KIBEE
FE4HE. RERE., 2RRES

"

B J j
(BRI E
N——

BINEE i[fﬂ’“%’%mH AT H AR H A ]

l%
R/ N [
NMERE
WD, BH, SHHEECLE. BirSE. 8HES), BESF

Figure 2. Model of motivational regulation
E 2. ZhHiATHRE

SHHLIA R (L 2)i AR 2% 2] F T RE S Soush WL I (B, W 8 O HT SR, IR
5 8 TR AT HEAT PO HFE R BB ATT 24 TS AL A B (), 7 R 2 91 22 B A 25 A ELAG T8I 227K
BB A e T B T A2 o — EUR LR AR ZIHL IR, 22 513 AT e 2 kg RT3k e ik
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HAFTERIBhHLIA & (Miele & Scholer, 2017; Schwinger & Stiensmeier-Pelster, 2012; Wolters, 2003, 2011). %
BRI AR AR B SRR, SOBAE AT A R Zh LI 5 S (Schwinger & Otterpohl,
2017; Wolters, 1998). 1Rk H| | FHIHIBIHLIRZS, AR I 547 3t AT AN 2 A R . X
Pintrich #57 d (DU B B =W &1, Schwinger AT Stiensmeier-Pelster (2012) 76 st 3emit 42 IS ALY
B — DA T XA .

LA UES I AT e VIR B H R EE S ishil, & S E SR s 2. 1EITE)
BURTR SRR L, 27 S0 T DGR H B C RIS 2 BRI, Rk — A el LA 2 1 S SR e
fid e AT 55 HE P B Al AR B AL 1) 838 1) — AN W] R 0 D7 VA2 A58 FH e oy b 10 s, BT — AN HAT PR v )
FESSAN 7> NN T, DB R, B H HURLS B o 8. BRI, X AR g oT AT B o — > N 5 4E:
25 RS B B FRABRE BN BT R T EE o B R >0 38 TR DRI e R ABA TS R IR 55 1 77 A B B 0 A A2 Tl A
AR AT DO AR O AT A AN, 5 SIS B AT B I bR (Y 9 A S OER), eRF B TS S
At 55 2t P A N B (g 407 B0 ZRAEE SR, X BIR S A 55 1) B (R 9 S N S) o AN RN Sl AL 7 S s
(AT 0 BT AN TR R A B3 (A S5 R AE) IS N (R 0 SR 3R . E TR T, 5 Sms 1
g Rt im TR, kit 1 55 SHUES OGRS AR FF IR, R4 e S BUE R AR
UGBS T A T 47 BRI BEAR Y 25 > Bt -

5. Miele #1 Scholer BT Eh# =T

Schwinger FI Stiensmeier-Pelster (2012)1)hALUA TR RRE T 22 AL AERR E TG 88 N IR BV b S LI 15
SRS P 1) R, AELZASE TR 1) o AR e 2 2 R A DA B AR I ) i R IR RS PRI AL I R, DA R AT T o] 3 H i
ORI — )RR T N . (Rl TEZABTY AL B, Miele A1 Scholer (2017)M s 254
BN TN ENFIIE 28 A1 55 07 T W s, AR BTGB LA B0t 27 A o HLRe JE AT 45 I B LR AS AT 3R
42 1) P M 4 ol R AT RN A

Miele FiI Scholer (2017)¥ LI & X —A Nl B ORIFIE SRIEFh H A5 BT 5 I Z0HL/K PRI 28 Y (¥ i
T2, AFEH A B e RE e B — NI RO e LIRS, BV — N B SRAE S B R L
MR AR R (a0, WNIESIHLSAMEZINL): 55 AN R N esh LIS, BRI BRI AT o sl o A
RS ENHLII SRS . R B RER, T — A St el %, B4 ) D et B 2 1 i i AR S FL N, 1 M
P K4 i g R AR D RN

TOANHLHESE (A% 0o U ML MR 45 o R, B 2 AR 0 3 S L850 R & f) 487k (Miele, Scholer, &
Fujita, 2020), “#&” RIBFERES 5EIEN BTSSR, A | Bl TSR RissE T
MBI AR 2R il & i (Veenman, 2011), RKi¥fh H O 2% A3 I8 ittss. Wi inass R 2R3
NIAE, EE T E R WL (A0 B AR IR . WNAEMMESE) A2, SR G 3R S SR I I 2Ll 7
CRRE” NIRRT REE ARSI, X LB HLTE T AR LG 1) 772U B E bR I8 SRR I 5 ol
JERATA AR FAEdE B NEE M Ry, HeE U ETSLEE S T 2 AL
A ULEL(Scholer & Miele, 2016), MR HBIAULES, 2 HBNM=4 “RICHEL” B, BE G A R SRR )
ANVCHEC AR, PR s e 2 DUIE AT 45 K .

S W AN AR 1A RO o B R T AT G B LA . B R eI A e,
i HER R TN VRS — A, FHE IR RS AR &K (Scholer & Miele, 2016; Scholer et al., 2018; Miele
& Scholer, 2017). B, —ANFATETER—TURAE PR MERES R, FEMIERN T B SRS
NP FIZE B ((E 45 EniR) b o] DISRFH A9 i S MUK P B0 ) AN 7] 7 17 ) SR e (SR k), DA Bt ] LA
oA RO S K 2 SR I e S A SR e (1 R o
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FETCENLIR AR IR b, A R EE RSG5 . XS v LAy NP KK B O
SR S3 FR SEmE A 8] B2 5028 S ALK 2 O S (Durik et al., 2015; Wolters & Benzon, 2013). FL 4% 58 S 0g 40,
FEBOET S AR B S PR EE: AR SRR BRI S . F RN SRS . FEIEFEFPAT
WU, AT EA NSy, RN, BRI R ROREAE . B, WS BARE,
SR B BDRAT S RN/ N IR, FFE —SE E(Wolters & Benzon, 2013). [AJIF, 274 1 75 I 5 S0 4
BB, RO R & B IR FIZ g . R SRS RUR RiF, FAE AT e S 4R A H B B 5
RIS BORAE, HATEEH P SINIEC T, R RN . XM A B T2 A AW AL S LR S
U ]

BJa, AT ERSHUE TR A SR IEIN,  BE I T sh AL i PR A sh AL 2 FR B Sh AL i)
EFEAHAT SN AL g, AR F SRS ORI AR UR YE & 3 4k 240 FH SRS, & FHRIENTT
)G INAE SN

TN AR B RE 1 224 AT VP Al A A T2 156 2 9% I L 4% 22 58 AT 55 (B IR 45 L B ) DL
M TAN T PEAS ARAT TR 22 I I SIS AL R B A AR 55 B AL B SR (B MR 45 AL B BT &), $8 7 5 AR AR R 0
R AT B R A 5y . 3 B S o R AR AL I SR B AT, BRI T oS AL R TR A
MRS AR M, & H AT N sR & A i r s pLiE 5 .

6. BEMRE

A SCHT R K I ZN ALY T B DA R A FE SR T B LI A B, R T A T 3 2
FHL. Pintrich (2000, 2004)% ZW LA T BN B RIS FE, SFESIHLE T 5 5 )i f2 dh Hofh B R 7l
FEIIK % . Sansone Al Thoman (2005, 2006) (AR B 5 1 M4 BRAAIE X 4EFE S B 2LV, YOI TTE 5%
DL R ) A SR IR E 1. Schwinger 1 Stiensmeier-Pelster (2012) KIBhHLIE T AR DL K& Miele Al
Scholer (2017)f#5EA EARAS SR 1 Cah ML I 22V, DO AR SRR B B 5 SN A4 RE A
LT, {5 Schwinger Fl Stiensmeier-Pelster (2012)FIBhHLIE TR 56 e vE 22 A N8 SR msh LIRS
TMRHC 28R b, 10 Miele #1 Scholer (2017 ) 8574 I 5 AR R 7 A2 2 an el s A AT T 2 7 “ AIE B IR 75 207
PFAFT ML, PLEARATRE “FRAE T 2L .

TXLEAN [ () BES BAR AR R VRN AT, (EAK IHAFAE — SR B DR 1) 1) AL

B, AW AE L T SRS XS B RS 4y, Miele £ Scholer (2017)#&H, &TFiX—
RS, BT DU e — DR, FE S A AT A A [R5 AT R4, I EESRARAT
A FH X L SR mE PR SR DR o 9 an, AT DA i) 2 A AR AR E 17 5 P A PR R 45 A A SR 1) H I RN 1 1R
MFE AT S BIRLEE, IR T AEABAIAE 58 AT 55 B RE e i St bl . R 222 20 R AE I 15 A A 14
FH 5 Tl SR S (1 55 DR (ABAT T PT B TC iR 45 ), AR T B [B1 23R4T DR 23 BT s BB A HE — AN BB A AR R A A 13K
BT 19 0%) J o A 454 (5 I LR 15 100 365 R Rl 2 BT A B ) o DL R B B R A0 B R T @728 e 51
RRM I T B2 AL T S L E B S5 R .

B AR A OB, B0 AR R A B R IR B 2R shPLIRE . Schwinger
1 Stiensmeier-Pelster (2012)IANBIHLIA 46 T 4% T B S 3HLA 2 E %1, Miele Fil Scholer (2017)3A
NI S BURAKC T B SC LR 2> FRAR AR ) A B (Pekrun, 2016), X O3 5 AMA I 5535 2 1 I8
B REX — 0 UE B TR e 2 A2 75 RO B L BRI BT Il AN SR, 1 e DA 2k
#E B,

B =, MR IR 2R 2 s AN [R) B AL R T SRS 4 FH A R ? Schwinger AT Otterpohl (2017 )38 i A7 X A3
SRR, FEAERTA IS HLIA T SRS A e 0 2R B S B 1 R RE A R, R AN R P AT AT

DOI: 10.12677/ap.2024.145366 708 P HE A


https://doi.org/10.12677/ap.2024.145366

A

SOHLIA T HEME AL R 0 X6 A2 5% AR e 7= £ 20 . Engelschalk, Steuer Al Dresel (2016) R 245 3 &
DLANHL T B — @ MG SR T, S 2 F R 1 B ik = 2% S S AL B R R B R AE, XA
KAPIZNHLIA R, 5 2] BISIHLIA T R AEAE K2 57 . Schwinger FI Stiensmeier-Pelster (2012) 3L
FIBLAYAT Miele FiI Scholer (2017)ITCE N B HR H T —Se S 5o m 22 R B L/KF AN RIER S R 22, (2
XL RS FIRE L5 00 T BRI LT SR AT, BB W T AS R B L 1 SRS 34T X 4o T
XA E S, A R 2 AT IR ANIR T .

Xof I G 0] R PR R K AR B T AU AN E AR S A b T R AR e B S L, TR
IR SR 5 A 2 AL 1 SRS A A B L, ok B R R AR TR I T s i, TR S HE
LR BAAEBEER . ARSIV 5T AT L% R F A it se it DURRER 524 OB L A 15 3R
WA A% DUFIZIATLR 2 I B &SR AK, W 5% 3 AR A o] 52 0 2% 28 1) 2 ST Bk . [RIT, o] LU i I8 FH s
GUit oy T TV FINLER 2 2 50k, DA HER G T Zh LI T SR 5 % S U 2 MR &R, IR J5 1
TEREA . HeAl, AT LA R R e PR (R 72 0] DA 75 A ()4 8 B B 2 AR B 2 A B B L i R o, 3
FRBIHLIR TSR IS I R e i AR . BeJa, AT RLEE e it e, o] ARG TS LR 1 SR B G 280tk 1 25 A iE
W, AT R R A S, AR BB AT R SR LR
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