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Abstract

As the leading part of the classroom, curriculum introduction, combined with a reasonable situa-
tion, plays an important role in the cultivation of core literacy. According to the different degrees
of processing, it can be divided into three categories: pure reality situation introduction, semi-reality
situation introduction and pure mathematics situation introduction. Although the three types of
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situation introduction have different effects on the promotion of core literacy, they can effectively
promote the development of thinking and the improvement of practical experience. In the process
of context introduction design, there are still some problems, such as too much pursuit of novel
and interesting context and detachment from students’ cognitive level, etc. High-quality context
introduction should be oriented towards the course goal, start from students’ own cognitive cha-
racteristics, and stimulate students’ meaningful learning orientation through context, so as to
promote the development of core literacy.
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Figure 1. Relationship between context
introduction and abstraction level and
abstraction degree
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Figure 2. Sphere relationship model
diagram between situation introduction
and logical reasoning and mathematical
operations
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Figure 3. The role of situation introduction in
promoting mathematical modeling and data
analysis
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Figure 4. Path map of promoting core literacy development through context introduction
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